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Abstract 
This research aims to study identity construction of foreign language learners in foreign language learning class rooms. It 
investigates the influence of English foreign language on Pakistani students’ identity. Forty (40) students who were studying 
English as second language in Lahore College for Women University, Pakistan participated in this research. The participants 
filled questionnaire and were interviewed. Results show that identity is fluid and changing. This research recommends educators 
and policy makers to develop such policies which could enhance students’ identity; thus, students could identify themselves as 
good Muslims, good Pakistanis and a peaceful member of global community.  
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1.Introduction 
Second language learning and identity construction is an important area of research (Canagarajah, 1999). 
Language is used as a tool by the learners to shape their conversations; but, side by side, they negotiate their sense 
of who they are and how they view relationships with the world (Norton, 2000). Studies have been conducted to 
show the impact of ESL on learners’ identity in native language contexts; for example, Norton’s (2000) study of five 
immigrant women’s ESL learning and identity construction in a native English speaking context, Canada. But there 
is insufficient research to investigate the impact of ESL on learners in a non-native context, especially in post-
colonial cultures where English is neither native language, nor it is taught by the native speakers. Moreover, English 
is taught in formal education as second language (ESL). The aim of the current study is to explore the influence of 
ESL on first year university students’ identity in Pakistan.  
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1.1. The Search for Identity in Pakistani History       
     
The use of English in the Indo-Pakistan subcontinent dates before the creation of Pakistan. English language was 
first introduced in Indo-Pak subcontinent by the British rulers in the 16th century (Mahboob, 2009). Throughout the 
British rule, English language continued to gain official, political and social status. During British rule it first spread 
due to the economic and social mobility associated with this language (Mahboob 2009; Rahman, 1996). People 
learned English mainly through formal education.  
Since its creation in 1947, the English language has been a central part of Pakistan in official, economic and 
educational spheres despite the fact that Urdu is the national language (Mahboob, 2009). The high status of English 
language from the inception of Pakistan may be viewed by the inaugural speech of Muhammed Ali Jinnah, the 
founder of the nation who was the first governor general of Pakistan and delivered his speech in English to the first 
constituent assembly on the occasion of Pakistan’s independence (Mahboob, 2009). In short, by the time Pakistan 
gained independence, the English language had been so deep-rooted in the socio-political fabric of the country that it 
was constitutionally kept as one of the official languages (Mahboob 2009; Rahman, 1996). Research exclusively 
based on English language and identity has hitherto been conducted in the country though it has been discussed as 
an allied topic in some researches (Ashraf, 2007; Mansoor, 2002). Mahboob (2009) also highlights that there is a 
dearth of local research related to English language teaching and learning and its impact on learners. So, the present 
research is an effort to somewhat fill this vacuum.   
    
1.2. The Current Status of English Language Education in Pakistan   
 
(Kachru, 1985) described the spread of English by using the three concentric circles model: the inner circle, the 
outer circle, and the expanding circle. According to him, the inner circle refers to native English speaking countries, 
such as USA, UK, Canada, Australia and NewZealand.  ‘The Outer Circle represents the institutionalised non-native 
varieties (ESL) in the regions that have passed through extended periods of colonisation’ (p.366) such as India. The 
expanding Circle includes the countries, such as China where English is used as foreign language (EFL). According 
to this definition, Pakistan is one of the countries in the outer circle where English is one of the official languages 
along with Urdu and it is taught as a single compulsory language in the school. English becomes the more powerful 
language at university level as it is a compulsory subject at undergraduate level. Moreover, it is the sole medium of 
instruction at undergraduate and postgraduate level. All science, humanities and social sciences degrees are granted 
after the learners pass English language examination. 
The political, economic, and cultural needs as well as the social importance given to English by the ruling elite of 
the country make it a very important language and it attains a distinctive status, even more than Urdu in economic 
and social spheres (Rahman, 1997). (Rahman, 2004) states that the ruling elites have apparently supported Urdu 
because of its integrative symbolic value to the ideology of Pakistan to win the support of the urban middle class and 
this policy enables them to maintain their rule in the provinces. English serves the role of a gate keeper in the entry 
of younger elite generation into the executive positions and also increases the possibility of elite youth to enter the 
international job market (ibid). But this support is covert. Hence common masses’ children study in Urdu medium 
government funded schools while elites send their children to expensive English medium schools. The predominance 
of English in Pakistan can be witnessed in almost all spheres of life; for example, in higher education, in science and 
technology, media, industries, as well as in youth culture. As already mentioned, (Rahman, 1997) argues that there is 
very less economic and social patronage provided to Urdu medium schools, imposing English. A study conducted by 
(Ashraf, 2007) in Karachi (Pakistan) shows that English language is attached to power and status in Pakistan. 
(Mansoor, 2002) also discusses that English language learning in Pakistan is often seen as a means of upward social 
mobility leaving an impact on learners’ identity.  
 
1.3 Research Context 
 
This research is based upon the researcher’s observation as an English language teacher in Asia’s largest women 
university, namely Lahore College for Women University (LCWU). The graduates of LCWU hold a distinctive 
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place in society and many alumni hold key positions in politics, media, education, science and technology. This 
university has a strong language teaching and learning history, starting from 1922 during the British rule till date. 
The research was conducted with BS (Hons) students-a four years undergraduate degree program.  Locally it was 
reported that students implied themes (taught in language classes) in practice which somewhat shaped their 
personalities and to their identities. Major student intake in this government university (LCWU) is from local Urdu 
medium government schools and there is fewer intakes from expensive private English medium schools. Schools 
perform the role of social networking and are somewhat important factor in establishing identities based upon 
relationships in Pakistani society.  
It was observed that the school based relationships among first year BS (Hons) students existed initially but 
gradually started re-shaping in the second and subsequent years in the English class on the basis of their attitudes 
towards English language learning. Learners’ identities were influenced as a result of the shift from Urdu medium 
schools to English medium university which also had impact on their academic performance in the subject of 
English. It was also observed that  English language learning enabled them in setting their targets as they realized the 
value of English in job market ; in other words, as much English proficient they are, as high job target they may set. 
Following Norton (2000), it is presumed that when one changes language, one’s identity construction is also 
changed. For this study, it is important to distinguish between native and non-native languages. So, native language 
in this research refers to Urdu while second language or non-native language refers to English that has been learnt in 
the Pakistani context.   
 
2.Literature Review 
 
Identity can be conceptualized in two different ways: essentially and non-essentially (Virkkula & Nikula, 2010). 
The essentialist view takes identity as something that is linked to a person’s self; it takes identity as singular and 
stable, while the non-essentialist view takes identity in a changing perspective. It means that identity is never 
ending, fluid, multiple and constantly changing across times, places and discourses (Hall 1996; Woodward 1997). 
Most of the current research approaches identity from a non-essentialist perspective (Virkkula & Nikula, 2010). 
(Norton, 2000) describes identity as “how a person understands his or her relationship to the world, how that 
relationship is constructed across time and space, and how the person understands the possibilities for the future” (p. 
5).  These definitions describe identity construction as a result of one’s interaction with the social world and are 
important in the context of Pakistan because relationships, such as with family, friends and colleagues are culturally 
considered valuable and impact one’s identity. Blood (1994) acknowledges that family and relationships in Pakistan 
are the foundation of social organization which provide its members both identity and protection.  
Andersen et al. (2009) state that identity construction never stops but keeps changing due to the influence and 
experience of interaction with other people. So, when learners moved to university, their language culture was 
changed to English. They started learning and participating in English at an intensive level during university, which 
influenced their identity. Hence, they gradually started changing their school time identity.  
 
2.1 The Two Natures of Identity  
 
According to (Phan, 2008), identity continuity and identity change are two natures of identity, which undergoes 
“stability within changes or changes that take place along the lines of continuity” (p.56). So, focusing solely either 
on identity continuity or on identity change will not prove helpful in investigating the whole picture of identity. 
Hence, in order to understand the process of identity as a whole, there is a need to study the relationship between the 
two natures of identity: identity continuity and identity change. There has been less work done to find the 
relationship between continuity and change of identity (Huizhu, 2012) Thus, following (Huizhu, 2012), the two 
natures of identity were studied in a Pakistan university.  
 
2.1.1. Identity Continuity    
 
Sociocultural theories draw on (Vygotsky’s, 1978) insights into the social nature of learning but side by side they 
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also draw on the work of contemporary theorists, such as  Wertsch (1998) and Rogoff (2003) as they have further 
extended Vygotskyan ideas. Vygotsky (1978) argued that humans act on the world with tools (both physical and 
symbolic), and emphasized the symbolic tool of language, proposing that learners gain ‘increasing control over the 
mediational means made available by their culture, including language for interpersonal (social interaction) and 
intrapersonal (thinking) purposes’ (Lantolf 2000: 8). From this perspective, learning can be seen as a social process 
in which learners are culturally and historically engaged in activities, using cultural tools. So, they develop the type 
of behaviours required for participation (Norton & Toohey, 2011) in a social group. These social, cultural and 
historical factors form a coherent sense of identity in the individuals and learners continue with this sense of identity 
as long they have similar social, cultural and historical experiences (Huizhu, 2012).  
(Pierce, 1995; Norton, 2010) describe language learners as individuals who possess complex social histories. 
Learners engage in language learning with their social history including learning histories (ibid). The learners draw 
upon their learning history to help current learning often in new contexts. Social experiences help in building 
rationale behind a learner’s sense of identity. Past experiences of the learners also play a vital role in identity 
construction and this sense of identity is usually continued as a result of the same repeated experiences (Huizhu, 
2012; Phan, 2008). The next section discusses identity change. 
 
2.1.2 Identity Continuity    
 
Poststructuralist theories view identity as fluid, dynamic, multiple and fragmented (Norton, 2000). Huizhu (2012) 
mentions that characteristics such as multiplicity or fluidity bring identity change. He also mentions two significant 
aspects of identity change: a) relational and b) constructed and shaped. Relational refers to the idea that people 
define themselves in relation to other people, while constructed and shaped identity has been drawn from Norton’s 
(2010) argument that identity categories are ‘the sets of relationships that are socially and historically constructed 
within the particular relations of power’(p.357). Whether relational or constructed, research shows that the notion of 
identity change is embedded in several factors, most importantly in the change of context.  
 
2.2. Change of Context   
 
Language and meaning are constitutive (Shakouri, 2013). In other words, an individual’s acquisition of new 
knowledge takes place as a result of his participation in specific groups and his increasing similarity as well as 
identification with the members of the participating group or community (Toohey, Day & Manyak, 2007). 
Identification in fact refers to a sense of belonging due to interaction and participation. Sociocultural theory also 
focuses on the increased role of social interaction through language for cognitive development (Brown, 2007). This 
means that the mind develops through interaction with the world and forwards the notion of mediated activity 
(Shakouri, 2013). Cross (2006 as cited by Shakouri, 2013) argues that human beings interact with the world through 
the use of mediatory tools such as language and a person is constantly drawn to the world of social relations, which 
are context bound and change due to the change of context. During interaction and participation, the person involved 
attempts to stabilize his or her identity with the current context (ibid).  
Learners use language  to shape their conversations, but, side by side, they negotiate their sense of who they are 
and how they view relationships with the world (Norton, 2000). Studies have been conducted to show the impact of 
ESL on learners’ identity in native language contexts; for example, Norton’s (2000) study of immigrant women in 
Canada. But there is insufficient research to investigate the impact of ESL on learners in a non-native context, 
especially in post-colonial cultures where English is compulsory for getting formal education though it is neither a 
native language, nor it is taught by the native English speakers. Thus, this study aims to address the following 
research question:  
How do Pakistani university students display continuation or change in their cultural identity as a result of ESL 
learning during first year (i.e. first two semesters) in the university?    
 
3. Research Methodology 
 
Identity studies usually follow qualitative approach by using narratives, case studies, diary writings, interviews or 
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observations (Morita, 2004) but this approach is often criticised for subjectivities. Norton (2010) states that ‘much 
identity research rejects the view that any research can claim to be objective or unbiased’ (p.351). In order to make  
this research unbiased as far as possible, mixed method approach has been adopted. It employed quantitative as well 
as qualitative research methods. The quantitative method included survey using a questionnaire as carried out in 
some latest research studies (Khodadady & Navari, 2012). Semi-structured interviews were also conducted as part 
of qualitative method. 
 
4. Results & Discussion 
 
For the qualitative data analysis, similar to Norton (2000), the researcher has taken into account the participants’ 
interpretations of relationships with people, their views about local social practices and the resultant identity 
development to answer the research questions. Former identity refers to identity during high school. English 
language teaching in Urdu medium schools is very limited in terms of time allocation and the range of topics 
covered. The topics discussed in English lessons are only those recommended by the Punjab text-book board and 
focus on local culture and identity. Hence, following the framework of Huizhu (2012), participants’ attitude (liking ) 
towards school  in the interview or in the given questionnaire is assumed to reflect the school identity which is still 
maintained; at the same time, participants’ inclination/ liking to university contexts and attitudes reflect a change in 
their former identity. Each questionnaire statement was considered a separate category and for each category 
frequencies and percentages were obtained using PASW Statistics (Predictive Analysis Software). These 
frequencies / percentages clearly showed the participants’ inclination, thus, representing identity continuity and 
change. Participants’ responses for future possibilities were also analysed by calculating frequencies and 
percentages as well as the interview data.  
Identity change is viewed as ‘relational’ to participants’ former school identities. Huizhu (2012) claims that first 
year of university is a transaction from secondary education to tertiary education in ESL contexts in which learners 
experience identity construction due to English language teaching. Hence, it was assumed in the current study that 
change took place from learners’ school identity during first year of university due to English language learning. 
Their current identities are built on the basis of their former experiences. There were six categories used to analyse 
the identity change or continuation, which are as follows: 
1) Students’ responses to increase of self-confidence due to ESL 2) Impact of school and university ESL 
contents (topics taught in classroom) on students’ identity 3) Students’ attitude change in responding to 
family opinions (about maintaining relations, politics, job)  4) Feeling of becoming distant from family 
when conversing in English with them 5) Impact of ESL in responding to university class fellows and 
teachers (in greeting, meeting, helping in teaching/learning) 6) Impact of ESL on learners’ high school 
friends as perceived by them. Since this researched aimed to explore identity continuity and change as a 
result of ESL, the survey analysis i.e. discussion mainly focused %of agree or disagree; as ‘neutral’ meant 
students do not hold a clear opinion, so it was neither discussed under continuity nor under change. 
 
 
 
 
 
 
 
 
 
 
 
 
Figure: 1 The breakdown of categories showing identity continuity/change due to ESL 
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Figure. 1 shows the results of all six categories together. These categories are further discussed separately. 
  
4.1. Students’ responses to increase of self-confidence due to ESL 
 
Results of survey statement 1 (At school, English language learning did not increase my self- confidence as much 
as it increased now in university) displays (as shown in Figure. 1)that 36 out of 40 participants ‘agreed’. In total, 
90% respondents believe that ESL is a positive factor in enhancing their self-confidence. 
Developing confidence can be a result of learners’ English language learning experiences, as Rahman (1996) 
mentions that the English language is understood to be the language of power in the local culture. This gives 
confidence to the speakers as they identify themselves with the developed English speaking world. According to the 
literature reviewed on the topic, everyday experiences of learners are very important as they try to construct identity 
with in these experiences. In the local school culture of the government schools in Pakistan, Urdu is the medium of 
instruction as well as the main teaching-learning language. There is very little focus on English language (Rahman, 
1996; Ashraf, 2007), except learning for examinations which is often based on cramming. This may be explained by 
the fact that during school time learners developed their local language and culture related identities. But once they 
joined university, the language context changed to English, which was the medium of instruction and the dominant 
language in the classrooms; so, 90 % found that they increased their confidence by practising more English in a 
university setting which shows a positive change and is considered a step to their identity change. The interview 
shown in Excerpt 1 below by the participant SA also reflects change in terms of enhanced confidence levels due to 
English language learning. 
Excerpt 1 
While sitting in university my ideas are totally changed. After studying English language and literature, I have 
become more practical, I got more realistic and confident as well. Now I am running my business in English 
speaking countries. (SA)  
However, the data in Figure.1 shows that 4 out of 40 (10%) students felt more confident at school; the interview 
Excerpt 2 below reflects that participants sometimes continue with their former school identities. Thus, it may be 
possible that identity continuity and change may occur concurrently.  
Excerpt 2 
But being Urdu speaker in school, I was more confident but by studying English more in university, my 
confidence is shattered. Still, I am not confused at all in my languages Urdu and Punjabi. When I joined university, I 
saw some peers from English medium schools and they could speak well in English, so, I lost my confidence as Urdu 
medium girl and even now  I sometimes feel a bit less confident like school girl. (IQ) 
 
4.2. Impact of school and university ESL contents (topics taught in classroom) on students’ identity 
 
In response to the survey questionnaire statement ‘At school, I was not interested in following the themes or 
topics discussed in English class (high school text book topics) as I am interested to follow in university (university 
text book topics)’. The result in Figure. 1 shows the mixed responses from the respondents. 23 out of 40 (57.5%) 
stated that they did not pay as much attention to topics taught and discussed in compulsory English  classes at school 
as they do now. On the other hand, 15 out of 40 (37.5%) participants disagreed with the statement. More people 
showed interest in university text books’ topics. A possible reason for following university books’ topics might be 
that they are based upon current themes, such as science, technology, human attitudes, which students find more 
practical to adopt, while topics covered in school English books are related to local traditional culture, which many 
of them did not follow.   
In her interview, RA mentioned that her social identity constructed at school has completely transformed at 
university as a result of ‘eye-opening ESL lessons’, where topics of discussion are very different from those taught 
in school. She specifically referred to the English literature based topics, especially the novels studied during two 
semesters, such as Jane Eyre, Wuthering Heights and Pride and Prejudice, which focused on social relationships and 
the role of women. (Day and Manyak, 2007) argue that identities are not freely determined but are influenced by the 
learners’ participation in social practices and classrooms are the active sites where learners construct and re-
construct their identities. Hence, the participants who stated that they agree with this questionnaire statement seem 
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to be influenced by the topics taught in university and constructed their identities in such topics.    
However, 37.5% participants disagreed with the statement, which might be due to the fact that they either did not 
follow the university class topics or they were clinging to school time identities that were more preferable for them. 
An interview participant, IQ, also stated that ESL classes brought a little change in her understanding of 
relationships comprising of people and the environment. Thus, in general, it is observed that continuity and change 
go hand in hand.    
 
4.3. Students’ attitude change in responding to family opinions (about maintaining relations, politics, jobs) 
 
Results of survey questionnaire statement ‘ESL learning at university taught me to respond to my family opinions 
differently from the way I used to respond to them as a high school student’ show that 27 (67.5%) students 
responded positively to the statement, whilst in total 7 students (17%) responded negatively to the statement.  
Excerpt 3 given below shows that IQ realised that English language teaches attitudes and views that are different 
to those followed in her family. The excerpt below shows that she positions herself as a forward and liberal minded 
girl during her involvement in English language classes. It is through interaction (language) that one may explain to 
others who someone is and what someone represents (Andersen et al., 2009).  
Excerpt 3 
I like liberal views taught in English books and discussed by the teachers in the university class.  I use them in my 
discussions with family and friends but by following them, I have somewhat different views from my parents about 
people and things around me. (IQ) 
According to the data, different opinions show students’ different positioning. According to  the literature 
reviewed, peoples’ choice about their own self and who they want to be in their private world, represent their 
approval to be a part of a certain community. This data reflects students’ approval to change their former position 
(family membership) and become a member of a newly understood English language community; their approval of 
the new community reflects their approval to changing identity.            
   
4.4. Feeling of becoming distant from family members when conversing in English with them  
 
The survey questionnaire statement ‘I feel  myself at a distance from my family when talking to them in English’ 
was asked in terms of Lave and Wanger (1991), who call learners   ‘practitioners’ and they change their identity 
immediately after they gain language knowledge, skills and discourse.  In general, English is rarely spoken in family 
settings in the local culture even though students learn English in university contexts and are encouraged to do so by 
family members; by speaking English, they may have to compromise intimacy and frankness. 
Results show that 28 out of 40 students (70%) students disagree. Two out of 40 students strongly agreed and six 
out of 40 students agreed. In total, eight out of 40 (20%) responded positively. In her interview, IQ (see Excerpt 4 
below) stated that  
Excerpt 4 
We are simple Urdu speaking people, use Urdu language at home (with family members) because it gives me 
closeness with my parents and other family members. I do not like to speak completely in English with my parents 
and family as I lose closeness, perhaps because I cannot express my feelings in this language as much as I do in 
Urdu or perhaps because they cannot understand me fully. But, I use English words sometimes during 
conversations unintentionally. For me, it is rude to use English language completely in family set up as it will 
create a distance in our mutual relationships. (IQ) 
SA also stated that [I often mix English with Punjabi and no one minds]. Data clearly shows that in general 
learners do not feel distanced from their family members when they speak English and this attitude is different to the 
commonly perceived trend that non-native language use costs intimacy in relationships. Thus, the changed attitude 
of participants reflects the change of identity, which according to the literature, could be due to the possibility that 
participants have different identity options available in interactions at different times. As their families are generally 
favourable to English language learning, the participants started using it a little as a different identity option, one 
different to the past (school time). Hence, English language learning does influence learners’ identity. To some 
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extent, learners maintain their former identities in family contexts but they also change due to their access to 
available English language resources.  
4.5. Impact of ESL in responding to university class fellows and teachers in greeting, meeting, helping in 
teaching/learning  
The results of survey question 5 “As a result of ESL learning at university, my response to university class 
fellows and teachers (in greeting, meeting, helping in teaching/learning) is different from the way I used to respond 
to my school fellows and teachers” show that a total of 34 out of 40 students (85%) responded positively. A total of 
four out of 40 (10%) students responded negatively.  
Excerpt 6 
English language learning has given me something and also it has taken something from me. English language 
learning is all about people and relations and teachers always talk about it. I apply English class discussion in my 
real life sometimes consciously and sometimes I realize unconsciously. I do not respond to my friends in university 
in the way as I used to respond my peers in school. In school, I was concerned and caring about them but in 
university, I am more concerned about myself; most of the time I am selfish a lot. (SA)  
The data clearly shows that a change took place in the learner’s attitudes to responding to class fellows and 
teachers in greeting, meeting, and helping in teaching/learning. Norton (2010) states that identity is associated with 
social relationships, and when people change their context, their identities also change. Thus, when participants 
moved from high school context to the university context, they changed their attitudes to the relationships in the new 
context, which, according to Norton’s (2010) claim, is identity change.  
 
4.6. Impact of ESL on learners’ high school friends as perceived by them 
 
The results of survey statement 6 (I find an attitude change in the way of my high school mates’ interaction with 
me (the ones who are currently studying in my university) as a result of English language learning. ) shows that a 
total of 33 out of 40 students (82.5%) responded positively to the statement. Participants felt a change in the 
interaction ways of their high school friends who are currently studying with them in the same university as an 
influence of English language learning.  
Excerpt 7 
I do not have same relationships now. Relationship with people in university are more formal and reduced; I got 
changed a lot and my old  school  friends too, I think perhaps due to excessive English teaching . If I look back in 
past as a school girl, I am very changed and my friends also say that. I am more isolated and harsh like English 
story heroines. (SA)  
This is understood as a change in their sociocultural identity; Lave and Wanger (1991) suggest that learners’ 
changing knowledge and discourse are part of a developing identity. Moreover, just like participants, their school 
friends also change which also influences their identity. The data in Figure. 1 shows that 7.5% learners maintained 
their school-based identity and refused to show any impact of English learning on their school friends’ attitude. 
Even though this was felt by only 7.5% participants, it cannot be ignored; Flowerdew et al. (1998) showed that 
English is a very important language in City University of Hong Kong yet many students continue to show their 
formerly developed Cantonese identity. 
 
5. Conclusion 
 
The purpose of this research was to investigate the influence of ESL on university students in Pakistan. The 
reason for this investigation was that students’ identity is best understood with reference to the ‘politics of location’ 
(Canagarajah, 1999) in postcolonial societies where English exists with vernacular languages and learners’ identities 
are hybrid and shaped accordingly (Norton & Kamal, 2003). The present research informs educators and language 
policy makers that students even in non-native context use ESL knowledge to shape their identities and view the 
future prospects via these identities. The challenge to educators is to develop such policies, which could enhance 
students’ identity; students could identify themselves as good Muslims, good Pakistanis and a peaceful member of 
global community.  
Students are interested in ESL though they were unsure of what they would exactly do by gaining proficiency in 
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English, apart from obtaining BS (Hons) degree. But they had been seeing bright prospects that English will help 
them in many occasions, such as communicating with people for employment purposes etc. This study recommends 
that students’ voices should be given importance while devising English curriculum or policy. Moreover, as Huizhu 
(2012) suggests ways of communication should be explored and more opportunities should be provided to 
understand and discuss students’ voices. Keeping in view the traditional Pakistani culture, it is strongly 
recommended that students and their parents’ voices should be heard because students’ approval to identity or future 
career is generally done in consultation with their parents. It is recommended that information about students’ 
family background, their past and present including their future prospects etc. should be collected through surveys or 
student-teacher conferencing or parent-teacher conferencing. The information collected should be taken into 
consideration when designing English language courses or policies. Ideally, the local culture and the global culture 
both should be presented in harmony in ESL courses which should be in line with students expectations.  
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